In line with this, and in the tradition of my predecessor, I have no intention of clinging to this chair. I served as deputy editor for two years and as acting editor for a year, and now I am the editor. In fact, when I was appointed for a three-year term, I stipulated immediately, upon being informed of my appointment, that I wanted to step down after a year so that a new editor could take over. This must be understood against the background of the discussions between myself and Prof. Gutto regarding the succession plan. I proposed that we should have two female deputy editors so as to ensure that my successor would be a woman, which would be a first for IJARS. However, colleaguesfemale editors, at that-told me that, however well-meaning my intention is of stepping down within a year, I would be setting my sisters up for failure, thereby achieving the opposite of my good intentions. I deferred to their logic-but not quite! In my threeyear term, I have six editorials to write. I have decided that I am going to write only three of those, and that the rest will be written by my deputy editors, making it easy for them to become editors if the board ultimately appoints them.
The year 2018 held great significance in the context of the African Renaissance project, and the Institute for African Renaissance Studies (IARS) in particular. This is because 50 years earlier, in 1968, the University of Cape Town (UCT) attempted to employ a young African academic, Archie Mafeje, as a senior lecturer. But due to objections and interference by the apartheid government's Ministry of Education, UCT's attempt was aborted (Nyoka 2019, 36) . In his letter, titled "APPOINTMENT OF BANTU AS SENIOR LECTURER", to UCT's principal and vice-chancellor, Richard Luyt, the Minister of National Education, Jan de Klerk, expressed a "strong feeling of dismay" at UCT's decision to "appoint a Bantu in the person of a certain Mr A. Mafeje to a post of senior lecturer in Social Anthropology" (Nyoka 2019, 36) . De Klerk, in referring to legislation that had been passed as an interim arrangement in 1959 for the establishment of university colleges in order to not restrict universities to the training of white students by white staff, but to allow "so-called open universities to admit non-white students subject to certain conditions", said that "[a]lthough not specifically prohibited, it has always been understood that the staffs [sic] at the Universities, including open universities, would be whites" (in Nyoka 2019, 36-37) . UCT retreated and submitted to the racist regime's aggression, and Mafeje was not appointed. This injustice, which came to be known as the "Mafeje Affair", provoked protests both in South Africa and internationally-as it should (Nyoka 2019, 37) . This denial resulted in Mafeje becoming an academic wanderer, teaching in African universities outside South Africa and in Europe. As if this was not enough, Mafeje, a professor of international repute, tried, once again, to apply to UCT, but "his application was turned down after those involved in the recruitment process collaborated with Mafeje's enemies and traducers at the University of Namibia" (Nyoka 2019, 57) . The reference to his enemies at the University of Namibia relates to the period 1993 to 1994, when Mafeje worked as a professor of sociology and anthropology and director of the Multidisciplinary Research Centre at the University of Namibia: "He [Mafeje] was badly prepared for what the racist academics and senior administration of the University of Namibia had in store for him. The kind of cruelty and racism visited on Mafeje led him to conclude that the white settler community of southern Africa would never change. White Namibian racists made his life a living hell inside and outside the university" (Nyoka 2019, 56) . This injustice took place after Namibia had gained its independence in 1990! Fifty-one years after the 1968 "Mafeje Affair", a young African scholar, Bongani Nyoka, in an effort to immortalise Mafeje's intellectual and academic contribution, published a book titled Voices of Liberation: Archie Mafeje, which critically engages the works of this Pan-Africanist scholar of note. The IARS celebrates the publication of Nyoka's book, because it reminds us that in 2003 Mafeje "conceptualise[d] and establish [ed] the Centre for African Renaissance Studies [CARS]", which later, in 2006, became the IARS (Nyoka 2019, 60) . He was offered the position of head of CARS, but "preferred an academic position instead: hence, he became senior research professor" (Nyoka 2019, 60) . It is therefore a great privilege for us, and a deserved homage to Mafeje, that in this edition we are leading with Bongani Nyoka's article, The Concept of Ethnography in Mafeje, in which Nyoka engages with Mafeje's ideas in confronting Eurocentric scholarship.
Eurocentrism refers to the European imperialists' and colonialists' idea that the world should be created in the image of Europe, that humanity must be defined by the European powers, that ultimately the world should live by the standards of Europe, and that everything else exists in the ephemeral, if it exists at all (Asante 2007, 52; Ngũgĩ wa Thiong'o 1986, 93) . Through Eurocentrism, Eurocentric scholars arrogated to themselves the right to name things through conceptualisation, and interpreted the world as they saw fit, however arbitrarily. Hilliard III, Williams, and Damali (1987, 9) have referred to this approach as the "colonization of information". While some African scholars on the receiving end of this assault accepted such acts passively, there were many who not only resisted such moves, but confronted them head on by insisting that there was more than one way of looking at things.
Nyoka argues that, as a scholar, Mafeje insisted that in order to understand African people, it was necessary to learn from Africans themselves instead of approaching Africans with a preconceived theory(ies). Studying Mafeje's ideas, Nyoka argues, is relevant in the context of South African students' call for the decolonisation of education. The struggle to decolonise institutions of higher learning, pursued by Mafeje, is far from over.
In her article, True versus False Transformation: A Discussion of the Obstacles to Authentic Decolonisation at South African Universities, Duduzile Zwane argues that there is incongruity between tertiary institutions' purported commitment to decolonising themselves and the reality that is experienced by scholars within the walls of these universities. One of the indications that South African universities are merely simulating decolonisation, as opposed to actively engaging in it, Zwane further argues, is their reluctance to modify their curricula, and their insistence on offering a predominantly Eurocentric curriculum.
The debate on the call for the decolonisation of education continues in Nomusa Zimu-Biyela's article, Using the School Environmental Education Programme (SEEP) to Decolonise the Curriculum: Lessons from Ufasimba Primary School in South Africa. Having noted that the topic of the decolonisation of education has become a contested terrain because of the curriculum challenges facing education in South Africa, Zimu-Biyela points out that in order to address these challenges, many scholars have understood the importance of using socio-culturally relevant curricula in Africa. Her article therefore explores the challenges facing education systems in Africa, and how decolonisation and socio-culturally relevant curricula, resources, and teacher training can provide answers to these challenges. Intellectual discourses on the decolonisation of education, Zimu-Biyela notes, have tended to focus on universities at the expense of other education levels, such as basic education. Zimu-Biyela argues that, in order to effectively address the issue of the decolonisation of education, curriculum decolonisation and transformation need to commence at the Foundation Phase and then extend to other levels.
In their article, Integrating African Traditional Health Knowledge and Practices into Health Sciences Curricula in Higher Education: An Imbizo Approach, Mabitja Moeta, Ramadimetja Mogale, Siyabulela Mgolozeli, Mamphamo Moagi, and Varshika Pema-Bhana argue that despite African traditional health knowledge and practices remaining a primary source of health services for most African communities, the training of health professionals in South African higher education institutions continues to be underpinned by paradigms based on Western medicine. This state of affairs perpetuates health disparities and widens the gap between health professionals and African health service users. This being the case, Moeta et al. call for a concerted effort to integrate traditional African health knowledge and practices into existing nursing education curricula.
The struggle around the decolonisation of African education is not only limited to the curriculum, but also involves the question of leadership in schools, with particular reference to the issue of gender. In their article, Disadvantaged School Contexts and Female School Leadership in Zimbabwe, Zvisinei Moyo and Juliet Perumal utilise an African feminist lens to examine the conditions under which female principals in Zimbabwean schools operate. They argue that persistent inequalities inherent in cultural and traditional practices shape how society views women as leaders. They further argue that the history of educational leadership shows that, while women have dominated the teaching profession, they have remained under-represented in leadership positions. This is despite the fact that, in order to redress gender injustices, the Zimbabwean government committed to gender equity policies and programmes soon after attaining independence in 1980. However, these authors do not make a sweeping statement, as is usually the case, casting and castigating African culture as patriarchal. They express appreciation for the historic reality that before colonialism, traditional Africa gave space to women to exercise leadership in their communities-an inspiration for African feminism.
While the preceding authors focus on education as an integral part of decolonisation, in his article, African Regional Economic Integration in the Era of Globalisation: Reflecting on the Trials, Tribulations, and Triumphs, Clayton Hazvinei Vhumbunu interrogates African regional integration-its birth during the decolonisation phase, its evolution, and the accompanying dynamics-against the background of intensifying globalisation. He argues that, while noticeable progress has been made in African regional integration, intensifying globalisation forces are complicating the process. Vhumbunu points out that since the formation of the Organisation of African Unity (OAU) in 1963, up to its transformation to the African Union (AU) in 2002, the pursuit of the overarching objective of consummating and effecting economic cooperation and the socio-economic development of Africa has been intricate and intractable, given Sesanti Editorial the rapid changes occurring in internal and external environments due to globalisation undercurrents.
Issues of African integration are not merely about the economy, but also involve the people themselves. If Africans on the African continent are to know one another, the media have an important role to play. In their article, Media Reporting, Xenophobic Violence, and the "Forgotten Dimensions": A Case of Selected Areas in the KwaZulu-Natal Province, Sibongiseni Ngcamu and Evangelos Mantzaris argue that certain sections of the media, instead of providing an accurate picture of "xenophobic" conflicts, are exacerbating tensions and conflicts through inaccurate reporting.
In his article, Cameroon and Rwanda: A Comparative Analysis of their Postcolonial Economic Histories, Kwesi Dzapong Prah examines the postcolonial economies of Cameroon and Rwanda. He argues that the social and economic challenges they have faced as sovereign states present serious questions-for both Africans and people worldwide-regarding economic and political development. He further points out that the political evolution of these states, and the historical circumstances within which their economies came into being, created economies that have had paradoxical effects in that historical circumstance, populist politics, and international financial capitalism have created neo-colonial economic realities within which Cameroon and Rwanda continue to develop.
